
LDC Argumentation Module Template – version 3 | © Literacy Design Collaborative, 2011 Page 1 

 

Zoos and Animal Welfare 
 

 
 
 
 

 
 

 
 

Literacy Design Collaborative 

Life Science Module 

L2 Argumentative Essay 
 

 
 

Written for Life Science 

Grade 

7 
 

 

By Monica Cressman, Sean Houseknecht, Alex Shubert 

Elizabethtown Area Middle School, Elizabethtown, PA 

                 



LDC Argumentation Module Template – version 3 | © Literacy Design Collaborative, 2011 Page 2 

 

  

Information Sheet  
 

 
Module Title:  Zoos and Animal Welfare 

 

 

Module Description (overview):  

A zoo is a facility in which animals are confined within enclosures and displayed to the public. In many cases, 

animals may also be bred to produce offspring. Each year, millions of people visit these facilities to get a close-up 

view of animals they many never get an opportunity to see in nature. Although enjoyed by many, some feel zoo 

conditions are detrimental to the health of animals. Should animals be kept in zoos? 

 

Students will: 

 Apply knowledge about the distribution and management of natural resources to a current issue 

 Apply knowledge about the relationship between and environment and extinction to a current issue 

 Read, analyze and gather relevant information from multiple texts 
 Write an evidence-based argumentative essay including competing views 

 

 

Template Task (include number, type, level) Teaching Task 

Task 2: [Insert question] After reading ________ 

(literature or informational texts), write a/an 

________ (essay or substitute) that addresses the 

question and support your position with evidence 

from the text(s).  L2 Be sure to acknowledge 

competing views. (Argumentation/Analysis) 

Should animals be kept in zoos?  After reading the 
information texts provided, write an essay that 
addresses the question and support your position with 
evidence from the texts. Be sure to acknowledge 
competing views. 

 

 

 

 

 

Grade(s)/Level: 7th 

 

Discipline: Science 

 

Course: 7th grade literacy lab 

 

Author(s):  Monica Cressman, Sean Houseknecht, Alex Shubert 

 

Contact information: 
Elizabethtown Area School 
District 
richard_schwarzman@etownschools.org 
Richard Schwarzman 
717-367-1521 

 
Lancaster-Lebanon IU13 
barbaraa_smith@iu13.org 
Barbara Smith 
717-606-1374 

 

 

 

 

mailto:barbaraa_smith@iu13.org
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Section 1: What Task?  

What task sets clear, measurable goals for learning? 

 

 

 A. Template task (include number, type, level): Insert the Argumentation template task you selected 

exactly as it is worded. 

Task 2: [Insert question] After reading ________ (literature or informational texts), write a/an 

________ (essay or substitute) that addresses the question and support your position with evidence 

from the text(s).  L2 Be sure to acknowledge competing views. (Argumentation/Analysis) 

 

 

 

 

 

 

 

 

 

 

 

 

B. Standards: The Literacy Design Collaborative has already identified the CCSS “built in” to all 

Argumentation Tasks. Please select which (if any) “When Appropriate” Common Core State Standards are 

included in the Argumentation task/module you developed.  

 

Common Core State Standards 

READING 

“Built In” Reading Standards For Argumentation Template Tasks 

1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual 

evidence when writing or speaking to support conclusions drawn from the text. 

2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details 

and ideas. 

4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative 

meanings, and analyze how specific word choices shape meaning or tone. 

10 Read and comprehend complex literary and informational texts independently and proficiently. 

“When Appropriate” Additional Reading Standards 

3 Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., 

section, chapter, scene, or stanza) relate to each other and the whole. 

6 Assess how point of view or purpose shapes the content and style of a text. 

7 Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well 

as in words. 

8 Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as 

the relevance and sufficiency of the evidence. 

9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the 

approaches the authors take. 
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WRITING 

“Built In” Writing Standards For Argumentation Template Tasks 

1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant 

and sufficient evidence. 

4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 

purpose, and audience. 

5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 

10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 

single sitting or a day or two) for a range of tasks, purposes, and audience. 

“When Appropriate” Additional Writing Standards 

2 Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately 

through the effective selection, organization, and analysis of content. 

3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 

and well-structured event sequences. 

6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with peers. 

7 Conduct short as well as more sustained research projects based on focused questions, demonstrating 

understanding of the subject under investigation. 

8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each 

source, and integrate the information while avoiding plagiarism. 

 

 

State or District Content Standards: Insert appropriate content standards as defined by your state/district. 

You can also include appropriate grade-level CCSS. 

Number Content Standard(s) 

4.3.7.B Explain the distribution and management of natural resources. 
 differentiate between resources uses: conservation, preservation, and 
exploitation. 

3.1.7.C2 Explain why the extinction of a species may occur when the environment 
changes. 

 

Content Standards Source: Pennsylvania 
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Teaching Task: Design your teaching task.   

Background to share with students:  

A zoo is a facility in which animals are confined within enclosures and displayed to the public. In many cases, 

animals may also be bred to produce offspring. Each year, millions of people visit these facilities to get a 

close-up view of animals they many never get an opportunity to see in nature. Although enjoyed by many, 

some feel zoo conditions are detrimental to the health of animals. Should animals be kept in zoos? 

 

 

Prompt:  

Should animals be kept in zoos?  After reading the information texts provided, write an essay that 
addresses the question and support your position with evidence from the texts. Be sure to acknowledge 
competing views. 

 

 

 

Reading texts: See Materials List 

 

 

 

Extension (optional): 
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Teaching Task Rubric (Argumentation) 
Scoring 

Elements 

Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

Focus 
Attempts to address 

prompt, but lacks focus or is 
off-task. 

 

Addresses prompt 
appropriately and 

establishes a position, but 
focus is uneven. 

 

Addresses prompt 
appropriately and 

maintains a clear, steady 
focus. Provides a generally 

convincing position. 

 

Addresses all aspects of 
prompt appropriately with 
a consistently strong focus 

and convincing position. 

Controlling 
Idea 

Attempts to establish a 
claim, but lacks a clear 
purpose. (L2) Makes no 

mention of counter claims. 

 
Establishes a claim. (L2) 
Makes note of counter 

claims.  
 

Establishes a credible 
claim. (L2) Develops claim 
and counter claims fairly. 

 

Establishes and maintains 
a substantive and credible 

claim or proposal. (L2) 
Develops claims and 

counter claims fairly and 
thoroughly. 

Reading/ 
Research 

Attempts to reference 
reading materials to 

develop response, but lacks 
connections or relevance to 
the purpose of the prompt. 

 

Presents information from 
reading materials relevant 

to the purpose of the 
prompt with minor lapses 

in accuracy or 
completeness.  

 

Accurately presents 
details from reading 

materials relevant to the 
purpose of the prompt to 

develop argument or 
claim. 

 

Accurately and effectively 
presents important details 
from reading materials to 

develop argument or 
claim. 

Development 

Attempts to provide details 
in response to the prompt, 

but lacks sufficient 
development or relevance 

to the purpose of the 
prompt. (L3) Makes no 

connections or a 
connection that is irrelevant 

to argument or claim. 

 

Presents appropriate 
details to support and 

develop the focus, 
controlling idea, or claim, 
with minor lapses in the 
reasoning, examples, or 

explanations. (L3) Makes a 
connection with a weak or 

unclear relationship to 
argument or claim. 

 

Presents appropriate and 
sufficient details to 

support and develop the 
focus, controlling idea, or 

claim. (L3) Makes a 
relevant connection to 

clarify argument or claim. 

 

Presents thorough and 
detailed information to 
effectively support and 

develop the focus, 
controlling idea, or claim. 

(L3) Makes a clarifying 
connection(s) that 

illuminates argument and 
adds depth to reasoning. 

Organization 
Attempts to organize ideas, 

but lacks control of 
structure. 

 

Uses an appropriate 
organizational structure 

for development of 
reasoning and logic, with 
minor lapses in structure 

and/or coherence. 

 

Maintains an appropriate 
organizational structure 

to address specific 
requirements of the 

prompt. Structure reveals 
the reasoning and logic of 

the argument. 

 

Maintains an 
organizational structure 

that intentionally and 
effectively enhances the 

presentation of 
information as required by 

the specific prompt. 
Structure enhances 
development of the 

reasoning and logic of the 
argument. 

Conventions 

Attempts to demonstrate 
standard English 

conventions, but lacks 
cohesion and control of 

grammar, usage, and 
mechanics. Sources are 
used without citation. 

 

Demonstrates an uneven 

command of standard 
English conventions and 

cohesion.  

Uses language and tone 

with some inaccurate, 

inappropriate, or uneven 

features. Inconsistently 

cites sources. 

 

Demonstrates a command 
of standard English 

conventions and 
cohesion, with few errors. 

Response includes 
language and tone 
appropriate to the 

audience, purpose, and 
specific requirements of 

the prompt. Cites sources 
using appropriate format 
with only minor errors. 

 

Demonstrates and 
maintains a well-

developed command of 
standard English 

conventions and cohesion, 
with few errors. Response 

includes language and 
tone consistently 

appropriate to the 
audience, purpose, and 
specific requirements of 
the prompt. Consistently 

cites sources using 
appropriate format. 

Content 
Understanding 

Attempts to include 
disciplinary content in 

argument, but 
understanding of content is 
weak; content is irrelevant, 

inappropriate, or 
inaccurate. 

 

Briefly notes disciplinary 
content relevant to the 
prompt; shows basic or 

uneven understanding of 
content; minor errors in 

explanation. 

 

Accurately presents 
disciplinary content 

relevant to the prompt 
with sufficient 

explanations that 
demonstrate 

understanding. 

 

Integrates relevant and 
accurate disciplinary 

content with thorough 
explanations that 

demonstrate in-depth 
understanding. 



LDC Argumentation Module Template – version 3 | © Literacy Design Collaborative, 2011 Page 7 

 

Section 2: What Skills?  

What skills do students need to succeed on the teaching task? 

 

Each module is required to identify the specific student skills, define them, and cluster them.  The example below 

is one list.  Module builders can use this version, change it, or identify different skills, different definitions, and 

different clusters using the chart.  

 

LDC Example Skills List  

Specific Skills 

What skills are essential? 

Student Skills Defined (“Ability to…”) 

How do you define/describe those skills? 

Skills Cluster 1: Preparing for the Task  

1. Bridging Conversation Ability to connect the task and new content to existing knowledge, skills, 

experiences, interests, and concerns. 

2. Task analysis Ability to understand and explain the task’s prompt and rubric.   

 

3. Project planning Ability to plan so that the task is accomplished on time. 

Skills Cluster 2: Reading Process 

1. Pre-reading  Ability to select appropriate texts and understand necessary reading strategies 

needed for the task. 

2. Active reading Ability to understand necessary reading strategies needed for the task and 

develop an understanding of a text by locating words and phrases that identify 

key concepts and facts, or information. 

3. Note-taking Ability to read purposefully and select relevant information; to summarize 

and/or paraphrase.   

4. Organizing notes Ability to prioritize and narrow supporting information. 

Skills Cluster 3: Transition to Writing 

1. Bridging Conversation Ability to transition from reading or researching phase to the writing phase. 

Skills Cluster 4: Writing Process  

1. Initiation of task Ability to establish a controlling idea and consolidate information relevant to 

task. 

2. Development Ability to construct an initial draft with an emerging line of thought and 

structure. 

3. Revision Ability to apply revision strategies to refine development of argument, including 

line of thought, language usage, and tone as appropriate to audience and 

purpose. 

4.  Editing Ability to apply editing strategies and presentation applications. 
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Section 3: What Instruction?  

How will teachers teach students to succeed on the teaching task? 

All LDC instructional ladders have mini-tasks (prompt, product and mini-task scoring), instructional strategies 

and pacing. The following is an example instructional ladder.  Module developers can adopt, adapt or delete the 

approaches for each section in order to build their own mini-tasks, instructional strategies and pacing to teach to 

skills identified in Section 2.  

 

LDC INSTRUCTIONAL LADDER 1 

Skills Cluster 1:  Preparing for the Task 
 

Optional Pre-test: Administer classroom assessment as pre-test if need to gather information.   

 

 

1. Bridging conversation: Ability to connect the task and new content to existing knowledge, skills, experiences, 

interests, and concerns. 

 

Mini-task 

 Prompt: In a quick write response, what is your first reaction to whether or not animals should be kept in 

zoos? 

 Product: Short response 

 Mini-task scoring: No scoring 

 

Instructional strategies 

 Have students share their responses with the class to generate discussion on students’ perceptions of 

what zoos are, and how they treat animals.  
 Teach or review the types of zoos (via power point presentation): game preserve, petting zoo, city zoo, 

animal park, rural zoo, etc.   

 

Pacing 1 class period 

 

 

2. Task analysis: Ability to understand and explain the task’s prompt and rubric.   

 

Mini-task 

 Prompt: In your own words, write a brief explanation of what the task is asking you to do.  

 Product:  Short response 

 Mini-task scoring: 

Meets Not yet 

Response indicate an understanding of task demands (ie., argument, 

counterargument, etc.) 

Attempts to meet the criteria 

for “meets.” 

 

Instructional strategies 

 Review each student’s response to ensure she/he understands the task. 

 Have students share responses so that students can hear/know what each other is doing and encourage 

them to help each other when appropriate.   

 Discuss in detail the prompt, type of writing and structure, the product, and the rubric. 

 

Pacing 1 class period 
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3. Project planning: Ability to plan so that the task is accomplished on time. 

 

Mini-task 

 Prompt: Create a project timeline. 

 Product: Timeline in student agenda 

 Mini-task scoring: 

Meets Not yet 

Creates a “doable” timeline that paces reading and writing processes. Attempts to meet the criteria 

for “meets.” 

 

Instructional strategies 

 Ensure relevant reading material is selected or provided 

 Model a timeline for unit completion. Students write dates in their agendas. 

 Discuss the importance of students taking time each evening to review their notes, and determine 

whether or not they will need additional time outside of class to complete reading and note taking. 

 

Pacing Teacher planned 

 

 

Skills Cluster 2: Reading Process 

 
1. Pre-reading: Ability to select appropriate texts and understand necessary reading strategies needed for the task. 

 

Mini-task  
 Prompt: 1) What do you notice about the two teacher selected sources for zoos? 

2) What other source might you use to get information to support your claim? 

3) How will the outline guide your reading process? 

 Product: Annotated sources (using highlighting/sticky notes) 

 Mini-task scoring: 

Meets Not yet 

 Understands the purpose of the outline (i.e. how to use it to guide 

note taking). 

 Participates in class discussion and takes notes on source copy. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Assist students in previewing the two teacher-selected sources. In the Van Tuyl text, students should 

conclude that every chapter is either pro or con zoos. In the Dixon web article, the information is set up 

in two columns, one pro, one con. 

 As a class, determine which side each chapter is, just by reading its title. Students make a note of this at 

the beginning of each chapter. Students may label each with a sticky note. 

 Discuss how the outline will help students stay focused on three key areas (reasons to support claim) 

and how each area requires a counterpoint. 

 

Pacing 1 class period 

 

 

2. Active reading: Ability to understand necessary reading strategies needed for the task and develop an understanding 

of a text by locating words and phrases that identify key concepts and facts, or information.   

 

Mini-task  
 Prompt: Use annotation techniques to demonstrate your reading process and your level of understanding 

the essential components of the text.  

 Product: “Talking to the text” notes in source pages 
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 Mini-task scoring: 

Meets Not yet 

 Sources have evidence of active reading: highlighting, notes in 

margins of source that include questions, connections, insights, and 

paraphrasing important points on the main ideas.  

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Instruction for the first article “Animals Suffer in Captivity” should include modeling of explicit 
strategy use. Teacher incorporates the “I do, we do, you do” approach: 
o Teacher reads the first chunk of text, which is an introduction to the section, modeling a think 

aloud that guides students to determine what is “the most important thing” the section is saying 
about the topic, and models how to use context clues or structural clues to decipher difficult 
vocabulary. 

o Using the source on the interactive whiteboard, teacher highlights important phrases, and writes 
comments from his think aloud in the margin. Also models the process of paraphrasing important 
information from each section of the source document. 

o Students read next chunk in pairs, following the active reading procedure of talking to the text. 
o When students have demonstrated their competence with the strategy, they read the remainder of 

the section on their own, following the active reading procedure. 
o Teacher monitors progress and encourages students to share their thinking when deciphering 

difficult concepts and vocabulary. 

 Discuss the importance of actively reading the sections that include the opposing viewpoints (L2)s and 

model how to use the outline as a tool to focus active reading. 

 

Pacing Ongoing over course of 5 class periods 

 

 

 

3. Note-taking: Ability to read purposefully and select relevant information; to summarize and/or paraphrase.   

Mini-task  
 Prompt: Using a note taking method, select information (passages, facts, data) relevant to the task; list 

(bullet) each source and note relevant information.   

What does “plagiarism” mean and what strategies can you use to avoid it? 

 Product: Notes in writers’ notebook for both pros and cons 

 Mini-task scoring: 

Meets Not yet 

 Accomplishes task by selecting relevant source material to support 

controlling idea and the opposing viewpoints. (Include L2. 

 Answers question about plagiarism correctly and provides 

appropriate strategies for avoiding it. 

 Writes in readable prose. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Review policy for plagiarism and develop students’ understanding of it. 

 Provide students with a note taking method(s) and template (double column notes in writer’s notebook). 

 Teach strategies for identifying and selecting source material in the form of quotes, passages, data, etc. as 

it relates to a controlling idea and task – give students strategies for avoiding “highlight sprawl. 

 Teach strategies for summarizing or paraphrasing using MLA format. 

 Identify any gaps or unanswered questions as you do you read about your topic. 

 

Pacing Ongoing over course of 1 or 2 class periods 
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4. Organizing notes: Ability to prioritize and narrow supporting information. 

 

Mini-task  
 Prompt: Prioritize relevant information in your notes on which to build your sequence or process. 

 Product: Notes prioritized on graphic organizer, and top 3 reasons to support claim written on note cards 

for seminar 

 Mini-task scoring: 

Meets Not yet 

 Provides a prioritized set of notes that connect points for logic 

structure or line of thought. Determines top three reasons to 

support the claim. 

 Suggests implications drawn from information about the issue or 

topic. 

 Writes in readable prose. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Students prioritize notes from “most important” to “least important” or “most relevant” to “least 

relevant.”  

 Students determine which ideas from their research best support their claim, and choose relevant details 

and examples to exemplify each. 

 

Pacing 1 class period 

 

 

Skills Cluster 3: Transition to Writing 

 

1. Bridging Conversation: Ability to transition from reading or researching phase to the writing phase. 

 

Mini-task  
 Prompt: Following Socratic seminar guidelines, students explore both sides of the issue. 

 Product: Note cards, oral discussion 

 Mini-task scoring: No scoring 

 
 Instructional strategies 

 Use a video recorder to film the seminar for students to view and evaluate. 

 Conduct a value-line exercise to ensure students understand a range of issues or options. 

 Review guidelines for the Socratic seminar. (see the Paideia Seminar Manual: Active Thinking Through 

 Dialogue for background on how to conduct a seminar). 

 Teacher conducts a fishbowl modeling of a mini-Socratic seminar using a common science topic and 

student volunteers. 

 Conduct a Socratic seminar on the prompt’s question (if using that version) or key issue or topic. 

Organize students in small groups to ensure both sides of issue are represented. 

 Following the seminar, students evaluate the effectiveness of details and examples to support their claim. 

Reread and adjust notes as necessary.   

 Review professional or other samples of writing type and structure. 

 Deconstruct professional samples of the type of writing students will engage in:   

o Demonstrate patterns of development (e.g. from most important to least important) 

o Note the difference between a claim and a controlling idea or thesis 

o Note the difference between an “explanation” and an “argument” 

o Analyze purpose and audience 

o Analyze tone and language choices 

o Evaluate effectiveness – Do you get the information and explanation you expect? Why? 

 Discuss the prompt and what students need to do to complete the writing portion. 
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 Refer to rubric – point out demands and qualities of performance. 

 

Pacing 2 class periods 

 

 

Skills Cluster 4: Writing Process 

 
1. Initiation of task: Ability to establish a controlling idea and consolidate information relevant to task. 

 

Mini-task  
 Prompt: Write a thesis statement (claim) that includes a controlling idea and sequences the key points you 

plan to make in your composition. 

 Product: Paragraph 

 Mini-task scoring: 

Meets Not yet 

 Writes a concise opening paragraph that establishes a controlling 

idea and identifies key points that support development of 

information and/or explanation. 

 Writes in readable prose. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Show students thesis statements/opening paragraphs. 

 Demonstrate or provide a check-list for the “ingredients” of an opening paragraph, such as author’s 

name, etc. and a range of approaches for establishing an argumentation composition. 

 Collectively write a summary demonstrating a controlling idea with key points that support the 

development of the explanation. 

 

Pacing 1 day 

 

 

2. Development: Ability to construct an initial draft with an emerging line of thought and structure. 

 

Mini-task  
 Prompt: Redraft an opening for your composition with one or more paragraphs that establishes the 

controlling idea and provides a lead in for your reader. Write an initial draft to include multiple 

paragraphs: an opening, development of your process, an ending to include either a comment, conclusion, 

or implication. 

 Product: Opening paragraph and first draft 

 Mini-task scoring: 

Meets Not yet 

 Provides an opening to include a controlling idea and an opening 

strategy relevant to the prompt. 

 Provides an initial draft with all elements of the prompt addressed. 

 Writes in readable prose. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 How to open and end an argumentation composition.  

 Use of template for all levels to guide students through first draft. 

 Use of parenthetical documentation to cite specific details from text, or write some information word 

for word in quotation marks, and note the page number from source text (MLA format). 

 Student-led revision session. 

 

Pacing 2 days 
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3. Revision: Ability to apply revision strategies to refine development of argument, including line of thought, language 

usage, and tone as appropriate to audience and purpose. 

 

Mini-task  
 Prompt: Apply revision strategies for clarity, logic, language, cohesion (students should do at least 2 

drafts).   

 Product: Revised drafts (2 or more) 

 Mini-task scoring  

Meets Not yet 

 Demonstrates use of revision strategies that clarify logic and 

development of ideas; embeds relevant details; improves word-

usage and phrasing; and creates smooth transitions between 

sentences and paragraphs. 

 Applies a text structure to organize reading material content and 

to explain key points related to the prompt. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Develop ways to manage revision process so that students get feedback in timely and helpful ways. 

 Draft study (students volunteer a segment for class or small group help and discussion) 

 Peer feedback on clarity of thinking and development of claim/argument 

 Read-aloud for peer and adult feedback 

 Strategies for embedding information – citation methods, quoting, paraphrasing 

 

Pacing 1 day 

 

 

4. Editing: Ability to apply editing strategies and presentation applications. 

 

Mini-task  
 Prompt: Finalize draft for the readership; apply finishing touches (e.g. visuals, neatness, formatting, copy 

editing). 

 Product: Final draft 

 Mini-task scoring  

Meets Not yet 

 Demonstrates use of strategies that enhance the readability and 

appearance of the work for presentation. 

Attempts to meet the criteria 

for “meets.” 

 
 Instructional strategies 

 Use of error analysis to encourage self-correction of language usage and grammatical errors  

 Teacher writes an X on each line where students made an error in conventions. 

 Model how to identify and fix errors indicated by lines with an X. 

 

Pacing 2 days 

 

 

Final Draft: Submit your final draft before or on due date for scoring and feedback. 
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E. Materials, references and supports: List the materials you will need and students will use. Provide 

citations. 

For Teachers For Students 
The National Paideia Center  

<http://paideia.org/> 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

"Animal Ark or Sinking Ship?" BornFree.org. Born Free Foundation, 

July 2007. Web. Apr. 2011. 

<http://www.bornfree.org.uk/fileadmin/user_upload/files/zoo_check/ 
publications/Animal_Ark_or_sinking_ship.pdf>. 

Dixon, Thomas. "Zoos: Debatabase - Debate Topics and Debate 

Motions." IDEA: International Debate Education Association - Debate 

Resources & Debate Tools. 06 Apr. 2009. Web. 28 Jan. 2011. 

<http://www.idebate.org/debatabase/topic_details.php?topicID=1>. 

Horton, Jennifer. "Are Zoos Good or Bad." HowStuffWorks.com. 

15 Sept. 2008. Web. Apr. 2011. 

<http://animals.howstuffworks.com/animal-facts/zoos-good-or-
bad.htm>. 

Lin, Doris. "Should Zoos Keep Endangered Species?" About.com. 

The New York Times Company. Web. Apr. 2011. 

<http://animalrights.about.com/od/wildlife/a/EndangeredZoos.htm>. 

Van Tuyl, Christine. Zoos and Animal Welfare. Detroit: 
Greenhaven, 2008. Print. 

 

 

 

 

http://www.bornfree.org.uk/fileadmin/user_upload/files/zoo_check/publications/Animal_Ark_or_sinking_ship.pdf
http://www.bornfree.org.uk/fileadmin/user_upload/files/zoo_check/publications/Animal_Ark_or_sinking_ship.pdf
http://www.idebate.org/debatabase/topic_details.php?topicID=1
http://www.idebate.org/debatabase/topic_details.php?topicID=1
http://animals.howstuffworks.com/animal-facts/zoos-good-or-bad.htm
http://animals.howstuffworks.com/animal-facts/zoos-good-or-bad.htm
http://animalrights.about.com/od/wildlife/a/EndangeredZoos.htm
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Section 4: What Results?  

How good is good enough? 

 

A. Student work samples:  Include two student work samples that received scores at each level on the 

rubric. 

 

B. Classroom assessment task (Optional): Design a classroom assessment task using the same template 

task as the one you will be teaching.  

 

Background to share with students:  

 

 

 

Prompt: 

 

 

 

 

  

  
LDC Argumentation Classroom Assessment Rubric 

MEETS EXPECTATIONS 

Focus Addresses the prompt and stays on task; provides a generally convincing response. 

Reading/Research Demonstrates generally effective use of reading material to develop an argument. 

Controlling Idea Establishes a credible claim and supports an argument that is logical and generally 

convincing. (L2) Acknowledges competing arguments while defending the claim. 

Development Develops reasoning to support claim; provides evidence from text(s) in the form of 

examples or explanations relevant to the argument (L3) Makes a relevant connection(s) 

that supports argument. 

Organization Applies an appropriate text structure to address specific requirements of the prompt. 

Conventions Demonstrates a command of standard English conventions and cohesion; employs 

language and tone appropriate to audience and purpose. 

NOT YET 

Focus Attempts to address prompt but lacks focus or is off-task. 

Reading/Research Demonstrates weak use of reading material to develop argument. 

Controlling Idea Establishes a claim and attempts to support an argument but is not convincing;  

(L2) Attempts to acknowledge competing arguments. 

Development Reasoning is not clear; examples or explanations are weak or irrelevant. (L3) Connection 

is weak or not relevant. 

Organization Provides an ineffective structure; composition does not address requirements of the 

prompt. 

Conventions Demonstrates a weak command of standard English conventions; lacks cohesion; language 

and tone are not appropriate to audience and purpose. 
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Teacher Work Section 

What now, what next? 

 

 

 

A. Teacher thoughts. Provide thoughts and ideas after teaching the module to different students in 

different classes.  

 

Duration (number of days or lessons): 20 days 

 

Using the teacher-created slide show was an excellent way to create background knowledge and 

pique students’ interest on the topic and help them determine their stance. It also facilitated a 

succinct scope and sequence for module instruction. 

 

To further extend students' background knowledge on the issue of zoos, show Discovery Education's 

video entitled, "Decisions Based on Science: A Zoo View." 

http://assignments.discoveryeducation.com/?cd.Passcode=TEECC-4CEF 

 

 

 

 

 

 

B. Possible variations.  Add ideas for spin-offs or extensions to the module. 

 

 

 
 
 

 

 
 

 

Appendix 
The attached materials support teaching this module. 
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Vocabulary (Tier 3)  

 
enclosure – something that “closes” a space 

 

welfare- a condition of being or doing well  

 

conservation- protection from extinction  

 

zoochosis- obsessive, repetitive behavior associated with animals kept in prolonged captivity 

 

extinction- dying out or termination of a species. Occurs when a species can no longer reproduce at replacement 

levels 

 

endangered species- a species existing in such small numbers that it is in danger of becoming extinct 
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                WRITER’S NOTEBOOK 
Science LAB – Zoos and Animal Welfare Module 
 
 
 
 

                      Name: 
 
 
 
 

 
                      Section:    
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                                          PRE-WRITE 
 
Do you believe animals should be kept in zoos?  Why or why not. Skip lines with "X's". 
 

 
 
 
 
 

X 
------------------------------------------------------------------- 
 
 
 
 

X 
------------------------------------------------------------------- 
 
 
 
 

X 
------------------------------------------------------------------- 

 
 
 
 

X 
------------------------------------------------------------------- 

 
 
 
 

X 
------------------------------------------------------------------- 

 
 
 
 

X 
------------------------------------------------------------------- 
 

 
 
 

X    
 

 
 
 
 

X 
------------------------------------------------------------------- 

 
 
 
 

X 
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TASK 
 

 

A zoo is a facility in which animals are confined within enclosures and displayed to the public. In many 

cases, animals may also be bred to produce offspring. Each year, millions of people visit these facilities to 

get a close-up view of animals they may never get an opportunity to see in nature. Although enjoyed by 

many, some feel zoo conditions are detrimental to the health of the animals. Do you believe animals 

should be kept in zoos? 

 
After reading the informational texts, write an essay that addresses the question and support your position 

with evidence from the text(s). Be sure to acknowledge competing views. 
 

 

In your own words, write a brief explanation of what the task is asking you to do. What resources will 

you use for this task? Skip lines with “X’s”. 
 
 
 

 
X______________________________________________________________                                                                                                                                  

X _____________________________________________________________                                                                                                                                 

X______________________________________________________________                                                                                                                                  

X _____________________________________________________________                                                                                                                                 
 
 
 

 
X 



ORGANIZING NOTES 

Title of Text:  ------------------------------------------------- 

MY  NOTES: use appropriate summarizing strategies in a bulleted list. 
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Reasons Animals SHOULD Be  Kept  in Zoos 
 

Reasons Animals  SHOULD NOT Be Kept   In Zoos 

  



ORGANIZING NOTES 

Title of Text:  --------------------------------------------------- 

MY  NOTES: use appropriate summarizing strategies in a bulleted  list. 
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Reasons Animals SHOULD Be  Kept  in Zoos 
 

Reasons Animals  SHOULD NOT Be Kept   In Zoos 

  



ORGANIZING NOTES 

Title of Text:  ------------------------------------------------- 

MY  NOTES: use appropriate summarizing strategies in a bulleted  list. 
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Reasons Animals SHOULD Be  Kept  in Zoos 
 

Reasons Animals  SHOULD NOT Be Kept   In Zoos 

  



ORGANIZING NOTES 

Title of Text:  ------------------------------------------------- 

MY  NOTES: use appropriate summarizing strategies in a bulleted  list. 
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Reasons Animals SHOULD Be  Kept  in Zoos 
 

Reasons Animals  SHOULD NOT Be Kept   In Zoos 
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ESSAY OUTLINE 
 

 

TASK: 
A zoo is a facility in which animals are confined within enclosures and displayed to the public. In many 
cases, animals may also be bred to produce offspring. Each year, millions of people visit these facilities 

to get a close-up view of animals they may never get an opportunity to see in nature. Although enjoyed 

by many, some feel zoo conditions are detrimental to the health of the animals. Do you believe animals 

should be kept in zoos? 

 
After reading the informational texts, write an essay that addresses the question and support your position 

with evidence from the text(s). Be sure to acknowledge competing views. 
 

 

Thesis Statement: Write a one or two sentence thesis (claim) statement that identifies 

your position on the task.  Skip lines with “X’s”. 
 
 
 
 
 

X______________________________________________________________                                                                                                                                  

X ______________________________________________________________                                                                                                                                 

X 
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ZOOS AND ANIMAL WELFARE – ESSAY OUTLINE 

 
I.  Paragraph One 

A.  Hook sentence 

B.  Introduce the main ideas of your paper 

a.   Main idea of Paragraph 2 

b.   Main idea of Paragraph 3  

c.   Main idea of Paragraph 4 

C.  Thesis statement/Claim 

II.  Paragraph Two 

A.  Counterpoint 

B.  Transition to your first main point 

a.   Support your point with multiple pieces of evidence (facts) from the text  

b.   Cite each fact using parenthetical documentation 

c.   Additional counterpoints may be used throughout the paragraph when appropriate 

III.  Paragraph Three 

A.  Counterpoint 

B.  Transition to your second main point 

a.   Support your point with multiple pieces of evidence (facts) from the text  

b.   Cite each fact using parenthetical documentation 

c.   Additional counterpoints may be used throughout the paragraph when appropriate 

IV.   Paragraph Four 

A.  Counterpoint 

B.  Transition to your third main point that supports your claim 

a.   Support your point with multiple pieces of evidence (facts) from the text  

b.   Cite each fact using parenthetical documentation 

c.   Additional counterpoints may be used throughout the paragraph when appropriate 

V.  Paragraph Five 

A.  Restate, using different words, the main ideas of your paper 

B.  Restate, using different words, your thesis statement/claim 
 
 
 
 

CITING WITHIN THE TEXT 

 
Whenever you use factual information that comes directly from your research in your essay, you must 

cite the author and page number. The source will be listed in the Works Cited list you must create. 

 
Example from a student’s paper: 
 
Some zoos attempt to provide the appropriate amount of space necessary for animals. However, the 

range of an elephant can be 15 to 20 kilometers (Van Tuyl, 36). Most zoos do not have this amount of 

space available to elephants. 
 
 

Citation – includes the author’s 

last name and the page number 

from the book Zoos and Animal 

Welfare. 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 



X 
-------------------------------------------------------------------- 
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X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 

 
X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 
 
 
 

X 
-------------------------------------------------------------------- 

 

 
 
 

X   
 

 
 
 
 

X   
 

 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
 
 
 
 

X 
-------------------------------------------------------------------- 
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TRANSLATING THE RUBRIC 
 

 
 

Focus 

 

Controlling Idea 

 

Reading/Research 

 

Development 

 

Organization 

 

Conventions 

 

Content Understanding 

 



 

 

HOW TO WRITE A BIBLIOGRAPHY 
 

 

Tips: 

 Create a new page and title it “Bibliography”. Center the title on the page. 

 Left justify each citation. 

 Alphabetize each entry by first letter. 

 Indent the 2
nd 

line, the 3
rd 

line, etc. of each entry. 
 

 

Use the information below to cite your first two sources in Easybib (www.easybib.com): 

 ISBN: 978-0-7377-3818-6 (Book Title: Zoos and Animal Welfare) 

 http://www.idebate.org/debatabase/topic_details.php?topicID=1 (website address) 
 

 

Cite your third source using Easybib. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sample Bibliography: 
 
 
 
 

Bibliography 

 

"Science News for Kids: Snapshot: Surprise Visitor." Science News for Kids: Home Page. Web. 11    

 

Nov. 2010. <http://www.sciencenewsforkids.org/articles/20100203/Note2.asp>. 

 
"World's Oldest Dinosaur Embryos Found : Discovery News." Discovery News: Earth, Space, Tech,  

Animals, Dinosaurs, History. Web. 11 Nov. 2010. 

<http://news.discovery.com/dinosaurs/worlds- oldest-dinosaur-embryos-found.html>. 

 

http://www.idebate.org/debatabase/topic_details.php?topicID=1
http://www.sciencenewsforkids.org/articles/20100203/Note2.asp
http://news.discovery.com/dinosaurs/worlds-


Game Preserve:

Game Preserves are different from any zoo because they 
give animal lovers a chance to save the animals from broken 
bones, endangerment, etc.  Game preserves can be much 
larger than regular zoos because the animals need so much 
space to roam.  Some game preserves are thousands of acres 
in size.  The animals live in their secured natural habitat so 
their environment has to be like their natural habitat.  The 
purpose of a game preserve is to save these animals from 
extinction.  Birds and fish are very popular animals in game 
preserves. 

Ex: Lehigh Valley Game Preserve





Petting Zoo:

Petting zoos are establishments that offer relatively tame 
animals for children and adults to pet and feed.  These zoos 
are usually small in size.  The animals range from cows, deer, 
goats and fowl.  These animals are kept in barns, corrals and 
cages according to their needs.  The purpose of this type of 
zoo is to let the public experience touching and feeding small 
animals.  These animals need to be tame and gentle for the 
enjoyment of the public.

Ex: Banjo Creek Farms Petting Zoo





Animal Park:

Animal parks have naturalistic habitat exhibits that have 
replaced bars, pits, and cages.  There could be thousands of 
animals representing hundreds of species.  You could view 
herds of animals in replicas of their own habitat.  Usually 
you ride along in a safari type vehicle. The zoologists that 
work at the park care for these animals.  Hundreds of acres 
of ground and water are needed to secure the safety and 
well being of these animals so they can breed and survive.

Ex: Lake Tobias





Rural Zoo:

Rural zoos are small area zoos where animals are 
kept for study and public display. They are usually 
located in towns. Very few have facilities to support 
tropical or exotic animals in their own habitat. 

Ex: ZooAmerica in Hershey, PA has animals that 
live in North America only. 





Jim Mack's in York County, PA



City Zoo:

A city zoo is located in a large town on an extensive built up 
area. Homes, businesses, parks and many people could 
surround the zoo.  These zoos have animals from around the 
world. These zoos carry technology to keep animals that would 
live in a completely different climate.  They have facilities with 
climate control and they recreated their natural habitat.  They 
control temperatures and make their surroundings look and feel 
like home.   These zoos bring enjoyment to the public and 
scientists can study and breed these animals.

Ex: Bronx Zoo, Philadelphia Zoo, San Diego Zoo





TASK:
A zoo is a facility in which animals are confined within 
enclosures and displayed to the public. In many cases, 
animals may also be bred to produce offspring. Each 
year, millions of people visit these facilities to get a 
close-up view of animals they may never get an 
opportunity to see in nature. Although enjoyed by many, 
some feel zoo conditions are detrimental to the health of 
the animals. Do you believe animals should be kept in 
zoos?

After reading the informational texts, write an essay that 
addresses the question and support your position with 
evidence from the text(s). Be sure to acknowledge 
competing views.





Discovery Ed Video Link















25-word Challenge 

In EXACTLY 25 words, 
summarize Chapter Two.



40-word Challenge 

In EXACTLY 40 words, 
compare the points of view 

in Chapters 3 and 4.



TASK:
A zoo is a facility in which animals are confined within 
enclosures and displayed to the public. In many cases, 
animals may also be bred to produce offspring. Each 
year, millions of people visit these facilities to get a 
close-up view of animals they may never get an 
opportunity to see in nature. Although enjoyed by many, 
some feel zoo conditions are detrimental to the health of 
the animals. Do you believe animals should be kept in 
zoos?

After reading the informational texts, write an essay that 
addresses the question and support your position with 
evidence from the text(s). Be sure to acknowledge 
competing views.



Summarizing Strategies - See PowerPoint



As you take notes, think to yourself:

What are three main points I can use
to support my position?



Value Line
Line up according to how 
strongly you feel about 
animals being kept in zoos.

Strongly Strongly
in favor opposed
of zoos to zoos



Socratic Seminar

Purpose: To gain a deeper understanding of the 
content through organized discussion



Socratic Seminar

Question #1

What is the purpose of a zoo?



Socratic Seminar

Question #2

Should animals be kept in 
zoos?



Socratic Seminar
Guidelines:

1. Discuss, don't argue. You are not trying to debate 
or argue a point but rather share what you have 
learned from the texts. Talk to each other, not just the 
leader.

2. One person speaks at a time. Do not raise hands, 
simply take turns respectfully.

3. Listen. You may learn or understand something new 
that could be included in your essay. You may take 
notes if you learn something new.



Socratic Seminar
Guidelines (cont.):

4. You may refer to your notes or texts. The goal is 
to go deeper into the text. You are not expected to have 
everything memorized.

5. If confused, ask for clarification. Do not stay 
confused.

6. It is ok to pass. 



Sample questions to move the discussion along: 

Who has a different perspective? 
Who has not yet had a chance to speak? 
Where do you find evidence for that in the text? 
Can you clarify what you mean by that?
How does that relate to what (someone else) said? 
Is there something in the text that is unclear to you? 
Has anyone changed their mind?

For teacher use...









Hook Sentence - 1st sentence in essay, engages the reader 

As a statement
Example (related to genetics): 
There is no one else in the world exactly like you.

As a statistic
Example (related to environmental problems): 
If stacked up, the beverage cans used in one year could reach the 
moon 17 times! 

As a rhetorical question
Example (related to cells): 
What would happen to a factory if its power were shut off, its 
supply of raw materials never arrived, or it couldn't get rid of its 
waste?    



TASK:
A zoo is a facility in which animals are confined within 
enclosures and displayed to the public. In many cases, 
animals may also be bred to produce offspring. Each 
year, millions of people visit these facilities to get a 
close-up view of animals they may never get an 
opportunity to see in nature. Although enjoyed by many, 
some feel zoo conditions are detrimental to the health of 
the animals. Do you believe animals should be kept in 
zoos?

After reading the informational texts, write an essay that 
addresses the question and support your position with 
evidence from the text(s). Be sure to acknowledge 
competing views.



Thesis Statement: 
· is more general than detailed or specific
· states the main idea of the essay
· mentions the main point of each of the body paragraphs

Examples: 
 

  

 

Write a one or two sentence thesis (claim) statement
that identifies your position on the task.



Conferencing
Paragraph One
Mark the hook sentence with an H
Mark the three main points that the paper will defend 
with P1, P2, P3
Highlight the thesis statement/claim

Paragraphs Two-Four
Mark the counterpoints with CP (at least 1/para.)
Mark with an E1, E2, E3, etc. any evidence to support 
the claim

Paragraph Five
Mark the main points with P1, P2, P3
Highlight the restated thesis/claim

IF ANY ARE MISSING, MAKE A NOTE OF IT!





Folder includes:

Zoo Chapters Packet
Writer's Notebook
Stapled rough draft w/ "X's"
Stapled final draft
Rubric


