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Julius Caesar: Hero or tyrant? 
 

 
	  
	  

Information Sheet for Argumentation Module 
Module title: Julius Caesar: Hero or Tyrant? 

Module description 
(overview): 

We have studied many empires this year and have investigated the strategies they have used for managing their empires.  The Roman Empire was 
the largest and longest-lived empire in the Ancient world.   The Romans had highly organized political, social, religious, technological and economic 
systems that enabled them to control the territories and people within their boundaries. Students will investigate Julius Caesar as an emblematic 
figure of the Roman Empire’s strengths and weaknesses. 

Template task 
(include number, 
type, level): 

 
Task 2. SS Argumentation/Analysis L1, 2.  
[Insert question] After reading ______ (literature or informational texts), write a/an _______ (essay or substitute) that addresses the question 
and support your position with evidence from the text(s). L2 Be sure to acknowledge competing views. L3 Give examples from past or current 
events or issues to illustrate and clarify your position.	  
 
 

Teaching task: Was Julius Caesar a tyrant or a hero of the people? After reading primary and secondary sources about Caesar, write a debate position that 
addresses the question and support your position with evidence from the texts.  Be sure to acknowledge competing views. 
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Grade(s)/Level:  7 

Discipline: (e.g., 
ELA, science, 
history, other?) 

Social Studies  

Course: Ancient World History 

Author(s): Tilney Wickersham 

Contact 
information: 

Tilney.wickersham@dc.gov 
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Section 1:  What Task? 
 

TEACHING TASK 
Teaching task:  Was Julius Caesar a tyrant or a hero of the people? After reading primary and secondary sources about Caesar, write a speech to be given in a debate 

that addresses the question and support your position with evidence from the texts.  Be sure to acknowledge competing views. 

Reading texts: Excerpts from: 
Barbara F. MacManus, Julius Caesar: Historical background.  
Plutarch, Caesar 
William Shakespeare, Julius Caesar 
Suetonius, The Lives of the Caesars, The Deified Julius  
The Reforms of Caesar 
 

Background to 
share with 
students: 

We have studied many empires this year and have investigated the strategies they have used for managing their empires.  The Roman Empire was the 
largest and longest-lived empire in the Ancient world.   The Romans had highly organized political, social, religious, technological and economic systems 
that enabled them to control the territories and people within their boundaries. We are going to investigate Julius Caesar as a leader who is an example 
of both the Roman Empire’s strengths and weaknesses. 

Extension 
(optional): 

 

 
CONTENT STANDARDS FROM STATE OR DISTRICT 
Standards 
source: 

DCPS Standards for Social Studies  
http://dcps.dc.gov/portal/site/DCPS/menuitem.06de50edb2b17a932c69621014f62010/?vgnextoid=3e7d112f62c32210VgnVCM100000416f0201RCRD&vgnex
tchannel=22aba12cbf242210VgnVCM100000416f0201RCRD. 
 
 

NUMBER CONTENT STANDARDS 
7.9 Students analyze the geographic, political, religious, social and economic structures during the  

development of Rome. 
7.9.2 Describe the rise of the Roman Republic, including the importance of such mythical and historical figures as Aeneas, Romulus and Remus, Cincinnatus, 

Julius Caesar, and Cicero 
7.9.4 
 
7.9.10  
 

Describe the influence of Julius Caesar and Augustus in Rome’s transition from republic to empire. 
 
Describe how inner forces (including the rise of autonomous military powers, political corruption, unemployment, and economic and political instability) 
and external forces (shrinking trade, external attacks, and barbarian invasions) led to the disintegration of the  
Roman Empire. 
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COMMON CORE STATE STANDARDS 
ANCHOR STANDARDS FOR READING 

“BUILT IN” STANDARDS “WHEN APPLICABLE” STANDARDS (DARKENED STANDARDS APPLY) 
1. Read closely to determine what the text says explicitly and to make logical 
inferences from it; cite specific textual evidence when writing or speaking to 
support conclusions drawn from the text. 

3. Analyze how and why individuals, events, and ideas develop and interact over 
the course of a text. 

2. Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas. 

5. Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., section, chapter, scene, or stanza) relate to each 
other and the whole. 

4. Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word 
choices shape meaning or tone.  

6. Assess how point of view or purpose shapes the content and style of a text. 

10. Read and comprehend complex literary and informational texts independently 
and proficiently. 

7. Integrate and evaluate content presented in diverse formats and media, 
including visually and quantitatively, as well as in words. 

 8. Delineate and evaluate the argument and specific claims in a text, including the 
validity of the reasoning as well as the relevance and sufficiency of the evidence. 

 9. Analyze how two or more texts address similar themes or topics in order to 
build knowledge or to compare the approaches the authors take. 

ANCHOR STANDARDS FOR WRITING 
“BUILT IN” STANDARDS “WHEN APPLICABLE” STANDARDS (DARKENED STANDARDS APPLY) 

1. Write arguments to support claims in an analysis of substantive topics or texts, 
using valid reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, 
and analysis of content. 

4. Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience. 

3. Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event sequences. 

5. Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach. 

6. Use technology, including the Internet, to produce and publish writing and to 
interact and collaborate with others. 

9. Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 

7. Conduct short as well as more sustained research projects based on focused 
questions, demonstrating understanding of the subject under investigation. 

10. Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
tasks, purposes, and audience. 

 
 

8. Gather relevant information from multiple print and digital sources, assess the 
credibility and accuracy of each source, and integrate the information while 
avoiding plagiarism. 



	  

	  

SCORING RUBRIC FOR ARGUMENTATION TEMPLATE TASKS 
Scoring 

Elements 
Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

Focus Attempts to address prompt, 
but lacks focus or is off-task.  

Addresses prompt appropriately 
and establishes a position, but 

focus is uneven. 
 

Addresses prompt appropriately and 
maintains a clear, steady focus. 
Provides a generally convincing 

position. 

 
Addresses all aspects of prompt 

appropriately with a consistently strong 
focus and convincing position. 

Controlling 
Idea 

Attempts to establish a claim, 
but lacks a clear purpose. (L2) 
Makes no mention of counter 

claims. 

 Establishes a claim. (L2) Makes 
note of counter claims.   

Establishes a credible claim. (L2) 
Develops claim and counter claims 

fairly. 
 

Establishes and maintains a substantive 
and credible claim or proposal. (L2) 

Develops claims and counter claims fairly 
and thoroughly. 

Reading/ 
Research 

Attempts to reference reading 
materials to develop response, 

but lacks connections or 
relevance to the purpose of the 

prompt. 

 

Presents information from 
reading materials relevant to the 

purpose of the prompt with 
minor lapses in accuracy or 

completeness.  

 

Accurately presents details from 
reading materials relevant to the 

purpose of the prompt to develop 
argument or claim. 

 
Accurately and effectively presents 

important details from reading materials 
to develop argument or claim. 

Development 

Attempts to provide details in 
response to the prompt, but 

lacks sufficient development or 
relevance to the purpose of the 

prompt. (L3) Makes no 
connections or a connection 

that is irrelevant to argument or 
claim. 

 

Presents appropriate details to 
support and develop the focus, 
controlling idea, or claim, with 
minor lapses in the reasoning, 

examples, or explanations. (L3) 
Makes a connection with a weak 

or unclear relationship to 
argument or claim. 

 

Presents appropriate and sufficient 
details to support and develop the 

focus, controlling idea, or claim. (L3) 
Makes a relevant connection to clarify 

argument or claim. 

 

Presents thorough and detailed 
information to effectively support and 
develop the focus, controlling idea, or 

claim. (L3) Makes a clarifying 
connection(s) that illuminates argument 

and adds depth to reasoning. 

Organization Attempts to organize ideas, but 
lacks control of structure.  

Uses an appropriate 
organizational structure for 

development of reasoning and 
logic, with minor lapses in 

structure and/or coherence. 

 

Maintains an appropriate 
organizational structure to address 

specific requirements of the prompt. 
Structure reveals the reasoning and 

logic of the argument. 

 

Maintains an organizational structure that 
intentionally and effectively enhances the 
presentation of information as required 

by the specific prompt. Structure 
enhances development of the reasoning 

and logic of the argument. 

Conventions 

Attempts to demonstrate 
standard English conventions, 
but lacks cohesion and control 

of grammar, usage, and 
mechanics. Sources are used 

without citation. 

 

Demonstrates an uneven 
command of standard English 

conventions and cohesion.  
Uses language and tone with 

some inaccurate, inappropriate, 
or uneven features. 

Inconsistently cites sources. 

 

Demonstrates a command of standard 
English conventions and cohesion, 
with few errors. Response includes 

language and tone appropriate to the 
audience, purpose, and specific 

requirements of the prompt. Cites 
sources using appropriate format with 

only minor errors. 

 

Demonstrates and maintains a well-
developed command of standard English 

conventions and cohesion, with few 
errors. Response includes language and 

tone consistently appropriate to the 
audience, purpose, and specific 
requirements of the prompt. 

Consistently cites sources using 
appropriate format. 

Content 
Understanding 

Attempts to include disciplinary 
content in argument, but 

understanding of content is 
weak; content is irrelevant, 
inappropriate, or inaccurate. 

 

Briefly notes disciplinary content 
relevant to the prompt; shows 
basic or uneven understanding 

of content; minor errors in 
explanation. 

 

Accurately presents disciplinary 
content relevant to the prompt with 

sufficient explanations that 
demonstrate understanding. 

 

Integrates relevant and accurate 
disciplinary content with thorough 

explanations that demonstrate in-depth 
understanding. 



	  

	  

Section 2: What Skills?  
 

SKILL DEFINITION 

SKILLS CLUSTER 1: PREPARING FOR THE TASK  

1. Task engagement Ability to connect the task and new content to existing knowledge, skills, experiences, interests, and concerns. 

2. Task analysis Ability to understand and explain the task’s prompt and rubric.   

SKILLS CLUSTER 2: READING PROCESS 

1. Active reading  Ability to identify the central point and main supporting elements of a text. 

L2 Ability to identify and analyze competing arguments. 

L3 Ability to make clarifying connections and/or provide examples. 

2. Essential vocabulary Ability to identify and master terms essential to understanding a text. 

3. Note-taking  Ability to select important facts and passages for use in one’s own writing. 

SKILLS CLUSTER 3: TRANSITION TO WRITING 

1. Bridging Ability to begin linking reading results to writing task.  

Ability  

SKILLS CLUSTER 4: WRITING PROCESS 

1. Claim Ability to establish a claim and consolidate information relevant to task. 

2. Planning Ability to develop a line of thought and text structure appropriate to a debate statement. 

3. Development Ability to construct an initial draft with an emerging line of thought and structure. 

L2 Ability to analyze competing arguments.  

L3 Ability to make clarifying connections and/or provide examples. 

4. Revision Ability to refine text, including line of thought, language usage, and tone as appropriate to audience and purpose. 

5. Editing Ability to proofread and format a piece to make it more effective. 

6. Completion Ability to submit final piece that meets expectations. 

 



	  

	  

Section 3: What Instruction?  
 

PACING SKILL AND DEFINITION  MINI-TASK PRODUCT AND 
PROMPT 

MINI-TASK SCORING 
(PRODUCT “MEETS 
EXPECTATIONS” IF IT…) 

INSTRUCTIONAL STRATEGIES 

SKILLS CLUSTER 1: PREPARING FOR THE TASK  

Day 1  Pre-Task Assessment 

Were Tiberius Gracchus’s land 
reforms positive or negative for Rome? 
After reading brief primary and 
secondary sources about Tiberius 
Gracchus, write a paragraph that 
addresses the question and support 
your position with evidence from the 
texts.  Be sure to acknowledge 
competing views. 

 

Contains a clear controlling idea and 
two pieces of evidence from the 
texts, cited appropriately 

 Before task, link to prior knowledge & previous class 
content. 
 After task, discuss student responses as a class. 

Day 1 1. Task engagement 

Ability to connect the task 
and new content to existing 
knowledge, skills, 
experiences, interests, and 
concerns. 

Short Response with Bullets 

In a quick write, record your first reaction 
to the task prompt (what do you think of 
Caesar based on your prior knowledge?).  
Add some notes of things you know about 
this issue. 

No Scoring  Review definitions of hero & tyrant. Suggestion: Brief 
think-pair-share on those two terms. (Discuss student 
responses as a class as the share). 

 Clarify timetable for the task.  Teacher may wish to 
post a calendar of dates for the tasks of the module in 
the classroom.  
 
Extra support: 

 Provide struggling students with possible sentence 
starters.  Example: Caesar was a ____________ 
because he __________________ or even a simpler 
question to access prior knowledge about Caesar.  
(Possibly “Describe two good things Caesar did and two 
bad things Caesar did.” Or “Describe two 
accomplishments of Caesar.) 

 Provide students with a hard copy of a calendar for 
the tasks of the module. 



	  

	  

Day 1  2. Task analysis 

Ability to understand and 
explain the task’s prompt 
and rubric.   

Bullets 

In your own words; 

1. What is the prompt asking you 
to do?  

2. What are the important 
features of a good response to 
this prompt?  

No scoring  Conduct as a think-pair-share so that students can 
hear how each other are interpreting the task and 
encourage them to help each other when appropriate. 
. 

 Create a classroom list: Choose one student to share 
a few ideas on the board, and ask others to add to it. 
Have students add to their own lists as classroom list is 
built 
 

 Extra Support – Specifically plan groups to provide 
ideal peer support for students who need it. 

  Teacher work - Review each student’s responses 
(task analysis and quick-write) to ensure she/he 
understands the task 

SKILLS CLUSTER 2: READING PROCESS 

Day 2  1. Active reading 

 

Ability to understand 
necessary reading  
strategies needed for  
the task and develop  
an understanding of  
a text by locating  
words and phrases  
that identify key  
concepts and facts,  
or information. 

Annotation 

Use annotation techniques as you read to 
demonstrate interaction with text and 
identification of main ideas and 
supporting details. (Circle unfamiliar 
words, bracket main ideas, underline 
supporting details, 
Star major points you want to return to, 
write questions and insights in the 
margins) 

 

Annotation 

Annotated or “actively read” article  
has a variety of marks (circles, 
underlining, stars, highlights, etc.).  
Annotation also includes written 
questions, connections, and insights 
in the margins.  
 
*Use annotation rubric to provide 
students feedback on their reading. 

 

 If annotation has not already been taught, instruction 
for the first text should be very explicit and include 
teacher modeling then group/partner work.  
>> Teacher reads first 3 sentences of the article, 
modeling active reading and annotation strategies. 
>> Students finish reading the rest of the article using a 
“think aloud” process with a partner. 
 
Extra Support: Students who are not strong readers 
should continue to read with a partner (stronger readers 
should finish reading texts independently). All students 
should share annotations and answers in organizer with a 
partner or group. 

 

On-going 

2. Essential vocabulary 

Ability to identify and 
master terms essential to 
understanding a text.  

Vocabulary list  

In your organizer, list words and phrases 
essential to the texts.  Add definitions, and 
(if appropriate) notes on connotation in 
this context. 

 Lists appropriate phrases. 

 Provides accurate definitions. 

 After scoring, ask some students to share definitions 
of terms that others overlooked or misunderstood. 

 After scoring, be willing to provide direct instruction or 
guide a close reading if needed to work through a key 
phrase most students missed. 



	  

	  

Days 3, 
4,5 

4. Note-taking  

Ability to select important 
facts and passages for use 
in one’s own writing. 

Notes 

Short entry in organizer for each text 

Is the author positive or negative about 
Caesar?  

Which evidence from the text shows you 
that? 

 

Organizer 

 Answers questions with credible 
response in organizer 

 Includes information in notes to 
support accurate citation (for 
example, page numbers for a long 
text, clear indication when quoting 
directly). 
 

 

 Check that early student work is in the assigned 
format (or in another format that gathers the needed 
information effectively). 

 Invite students to brainstorm ways to figure out any 
author’s tone and perspective. 

 Invite students to share and discuss their answers for 
each text. 

 After the discussion, allow them to add to their 
entries. 
Extra Support: Provide struggling readers with scaffolded 
texts in which key pieces of text that actually support 
their side of the debate are underlined. 

Day 5 5. Academic integrity 

Ability to use and credit 
sources appropriately. 

Definition and strategies 

Define “plagiarism” and list ways to avoid 
it. 

Practice 

Read a very brief text and then several 
sample sentences from a mock student 
response to the text. .	  	  Students will 
evaluate whether or not our sample 
student sentences were plagiarism or not. 

 Provides accurate definition. 

 Lists several appropriate 
strategies. 

 Includes information in notes to 
support accurate citation (for 
example, page numbers for a long 
text, clear indication when quoting 
directly). 

 Correct responses and/or 
credible explanations in activity  

 Discuss respect for others’ work to assemble evidence 
and create texts. 

 Discuss academic penalties for stealing others 
thoughts and words. 

 Practice activity (conduct as I Do, We Do, You Do) – 
provide students with mini-text and sample student 
sentences from mock essay.  Students will evaluate 
whether or not our sample student sentences were 
plagiarism or not. 

SKILLS CLUSTER 3: TRANSITION TO WRITING 

Day 6 1. Bridging 

Ability to begin linking 
reading results to writing 
task. 

Bullets 

In a quick write, write the three most 
important points you can make about 
Caesar to prove your side in the debate.  

No scoring  

 Small group discussion using quick write question.  

 Discuss the process for conducting the debate and 
the requirements for writing statements and questions for 
the debate. 

	   	  



	  

	  

SKILLS CLUSTER 4: WRITING PROCESS 

Day 6 1. Claim 

Ability to establish a claim 
and consolidate information 
relevant to task. 

Opening paragraph 

1) Write a formal claim using your quick-
writes, notes, and article information to 
ensure a strong controlling idea. 

2) Write a draft introduction that will set 
the context for your claim. 

 Writes a concise summary 
statement or draft opening. 

 Provides direct answer to main 
prompt requirements. 

 Establishes a controlling idea. 

 Identifies key points that 
support development of argument. 

 Before students write their formal claim, review 
qualities of a strong claim as a class:  must be an 
argument, include simple defense of the argument, and 
include categories to lead reader and organize essays. 

 Offer several examples of claims. Think-pair-share to 
discuss what makes them strong or weak. 

 After students have finished writing a formal claim, 
review the qualities of a strong opening paragraph: Hook, 
Bridge, Thesis, Road map. Discuss how the form of writing 
a statement for debate might follow a slightly different 
format with an abbreviated intro & conclusion, because it 
has to be read aloud in under two minutes. 

  In pairs, students share their claim statements and 
introduction.   

 Student volunteers share their claim and introduction 
with the class for critique. 

  Extra Support – Provide students with sentence 
frames to help write the claim.  For example:  Julius 
Caesar was a __________ because he 
__________________________________________ 

(choose	  three	  main	  points	  from	  your	  quick	  write).	  



	  

	  

Day 7 2. Planning 

Ability to develop a line of 
thought and text structure 
to prove an argument in a 
debate. 

Outline/organizer 

Create an outline based on your notes 
and reading in which you state your claim, 
sequence your points, and note your 
supporting evidence.  

L2 Include competing argument(s). 

L3 Include 2 example(s) of historical or 
current connections to topic/issue. 

 Creates an outline or organizer. 

 Supports opening claim. 

 Uses evidence from texts read 
earlier. 

L2 Identifies competing 
argument(s). 

 

  If outlining has not already been taught in the year, 
provide and teach one or more examples of outlines or 
organizers. 

 Review text requirements:  Students must use 
evidence from a minimum of 3 different texts in their 
essay 

 In small groups, students share how they will 
organize their essays. 

 Students who are going to be judges or involved in 
cross-examination will not be able to write full drafts, as 
they will have to respond to the opening statements and 
rebuttals of their peers during the debate to craft their 
responses. During this writing time, they will have to work 
on planning and anticipating other students’ responses 
(using provided organizers). They will write formal 
statements after the debate – judges will explain why they 
voted the way they did, cross-examination students will 
write their own versions of an opening statement. 

 Extra Support – Some students may focus on 
providing evidence from only one or two texts in their 
outline.  Some students may be given an outline template 
rather than having to create one from scratch. 

Days 8 
and 9 

3. Development 

Ability to construct an initial 
draft with an emerging line 
of thought and structure. 

L2 Ability to analyze 
competing arguments.  

L3 Ability to make 
clarifying connections 
and/or provide examples. 

Initial draft 

Write an initial draft complete with 
opening, development, and closing; insert 
and cite textual evidence.  

L2 Identify competing argument(s). 

L3 Provide appropriate number of 
sound connections. 

 Provides complete draft with all 
parts. 

 Supports the opening in the 
later sections with evidence and 
citations. 

 Review strategies for constructing body paragraph, 
such as TEST – Topic sentence, Evidence, Significance, 
and Transition. or MEAL – Main Idea, Evidence, Analysis, 
Link back 

 Make sure as assigning debate teams that each 
team has a strong student-writer to help guide discussion 
and provide peer-review.  

 Extra Support – Teacher conducts coaching sessions  
for students who need extra support in developing their 
speeches. 



	  

	  

Day 10  4. Revision and Editing 

Ability to refine text, 
including line of thought, 
language usage, and tone 
as appropriate to audience 
and purpose. 

Ability to proofread and 
format a piece to make it 
more effective. 

Multiple drafts 

Refine composition’s analysis, logic, and 
organization of ideas/points. Use textual 
evidence carefully, with accurate citations. 
Decide what to include and what not to 
include. 

Correct Draft 

Revise draft to have sound spelling, 
capitalization, punctuation, and grammar.  
Adjust formatting as needed to provide 
clear, appealing text. 

 Provides complete draft with all 
parts. 

 Supports the opening in the 
later sections with evidence and 
citations. 

 Improves earlier edition. 

 Provides draft free from 
distracting surface errors. 

 Uses format that supports 
purpose. 

 Sample useful feedback that balances support for 
strengths and clarity about weaknesses. 

 Assign students to provide each other with feedback 
using peer review template 

 Briefly review selected skills that many students need 
to improve. 

 Teach a short list of proofreading marks. 

 Assign students to proofread each other’s texts a 
second time. 

Day 11 Conducting the debate Conduct debate – Resolved: Julius Caesar 
was a tyrant who destroyed the Roman 
Republic. 

 

 Final draft is delivered orally 
during the debate and then 
submitted in writing for scoring 

 Opening statements from each side 

 Rebuttal statements from each side 

 Questions & answers from each side 

 Closing statements from each side 
 Judges’ verdict  

 
MATERIALS, REFERENCES, AND SUPPORTS 
FOR TEACHERS FOR STUDENTS 
Texts 
Excerpts from: 
Barbara F. MacManus, Julius Caesar: Historical background.  
http://www.vroma.org/~bmcmanus/caesar.html 
 
Plutarch, Caesar 
http://www.fordham.edu/halsall/ancient/plutarch-caesar.asp 
 
William Shakespeare, Julius Caesar 
http://www.online-literature.com/shakespeare/julius_caesar/ 
 
Suetonius, The Lives of the Caesars, The Deified Julius 
http://www.fordham.edu/halsall/ancient/suetonius-julius.asp 
 
 
The Reforms of Caesar 
 

Annotations standards 
Note-taking organizer 
Student planning sheets 
Collection of sources on Caesar 



	  

	  

Section 4: What Results?  
 
STUDENT WORK SAMPLES 
[Include at least two samples of student work at each scoring level.] 
 
CLASSROOM ASSESSMENT TASK (OPTIONAL: MAY BE USED AS PRE-TEST OR POST-TEST) 
Classroom assessment 
task  

PRE: 
Were Tiberius Gracchus’s land reforms positive or negative for Rome? After reading brief primary and secondary sources about Tiberius 
Gracchus, write a paragraph that addresses the question and support your position with evidence from the texts.  Be sure to acknowledge 
competing views. 
 
POST: 
Which factor was most significant in contributing to the decline of the Roman Empire?  After reading primary and secondary sources about the 
decline of the Roman Empire, write a paragraph that addresses the question and support your position with evidence from the texts.  Be sure to 
acknowledge competing views. 
 

Background to share 
with students 
(optional): 

 

Reading texts: Excerpts	  from:	  
Chris	  Heaton,	  UNRV	  Roman	  Empire,	  at	  http://www.unrv.com/empire/gracchi-‐brothers.php	  
Plutarch,	  Lives,	  http://www.fordham.edu/halsall/ancient/plutarch-‐gracch.asp	  
Suetonius, The Lives of the Caesars, The Deified Julius http://www.fordham.edu/halsall/ancient/suetonius-julius.asp 
The Reforms of Caesar 
	  

 
ARGUMENTATION CLASSROOM ASSESSMENT RUBRIC 

LDC	  Argumentation	  Classroom	  Assessment	  Rubric	  
MEETS	  EXPECTATIONS	  

Focus	   Addresses	  the	  prompt	  and	  stays	  on	  task;	  provides	  a	  generally	  convincing	  response.	  
Reading/Research	   Demonstrates	  generally	  effective	  use	  of	  reading	  material	  to	  develop	  an	  argument.	  
Controlling	  Idea	   Establishes	  a	  credible	  claim	  and	  supports	  an	  argument	  that	  is	  logical	  and	  generally	  convincing.	  

(L2)	  Acknowledges	  competing	  arguments	  while	  defending	  the	  claim.	  
Development	   Develops	  reasoning	  to	  support	  claim;	  provides	  evidence	  from	  text(s)	  in	  the	  form	  of	  examples	  or	  

explanations	  relevant	  to	  the	  argument	  (L3)	  Makes	  a	  relevant	  connection(s)	  that	  supports	  
argument.	  

Organization	   Applies	  an	  appropriate	  text	  structure	  to	  address	  specific	  requirements	  of	  the	  prompt.	  
Conventions	   Demonstrates	  a	  command	  of	  standard	  English	  conventions	  and	  cohesion;	  employs	  language	  and	  

tone	  appropriate	  to	  audience	  and	  purpose.	  



	  

	  

NOT	  YET	  
Focus	   Attempts	  to	  address	  prompt	  but	  lacks	  focus	  or	  is	  off-‐task.	  
Reading/Research	   Demonstrates	  weak	  use	  of	  reading	  material	  to	  develop	  argument.	  
Controlling	  Idea	   Establishes	  a	  claim	  and	  attempts	  to	  support	  an	  argument	  but	  is	  not	  convincing;	  	  

(L2)	  Attempts	  to	  acknowledge	  competing	  arguments.	  
Development	   Reasoning	  is	  not	  clear;	  examples	  or	  explanations	  are	  weak	  or	  irrelevant.	  (L3)	  Connection	  is	  

weak	  or	  not	  relevant.	  
Organization	   Provides	  an	  ineffective	  structure;	  composition	  does	  not	  address	  requirements	  of	  the	  prompt.	  
Conventions	   Demonstrates	  a	  weak	  command	  of	  standard	  English	  conventions;	  lacks	  cohesion;	  language	  and	  

tone	  are	  not	  appropriate	  to	  audience	  and	  purpose.	  
 
 
 

Teacher Work Section 
 
Assumed Prior Knowledge: 
This module is intended to be used toward the end of a unit on Ancient Rome. It assumes that students have already learned the formation and structure of the Roman 
Republican government, the evolution of Rome into an empire after the Punic Wars, the broad outlines of the life and accomplishments of Julius Caesar, and a basic 
understanding of the actions (positive and negative) of the emperors of the first two centuries CE. 
 
Assumed Prior skills: 
Because the unit on Ancient Rome falls at the end of the school year, the module also assumes that students have already learned about academic integrity, including why, 
how and when to cite sources appropriately. It also assumes students have some prior experience with active reading and annotating, although some of those skills are built 
into the module.  Teachers should feel free to expand out contract the number of days spent on developing those skills during the teaching of the module. 
 
Teacher notes after teaching the module: 
 
The debate format worked really well to engage students at the end of the year, when they often lose focus.  In order to have a debate, they had to do the same reading and 
constructing an argument supported by evidence that the typical essay assignment would require, but students were more excited to work on it because they knew they 
were going to have an actual debate. 
 
I had taught reading and writing skills extensively throughout the year, so I really compressed the module and did not spend class time on note-taking strategies or academic 
integrity, although I included them in the module. Teachers should absolutely feel free to condense or expand those skills sections based on the teaching they have already 
done by this time in the year.  Also, because this was at the very end of the year, I had less time than I wanted, so I created very short excerpts of the sources and cut down 
on the number of days we spent on reading the sources.  Teachers can use the shorter versions I created or can make longer versions using the links to reading materials in 
the teacher section. 
 
In order to assess Julius Caesar’s impact on Rome in depth, I thought it was important for students to have a clear understanding of the political structure of the Roman 
Republic, the social/economic problems Rome was facing when Caesar came to power, and the long-term effects of Rome’s transformation into an empire.  As a result, we 



	  

	  

did not actually begin the module until a few days after we had discussed Caesar in class. However, to increase students’ understanding of the content and enthusiasm for the 
task, I introduced it the day we discussed Caesar, quite a few days ahead of when we actually worked on it.  That day I asked students as an exit ticket to do a quick write: 
“Was Caesar god or bad for Rome?  Give two pieces of evidence.”  As they finished, I told them we would be debating a more sophisticated version of the question, but that 
they needed more information about what happened after Caesar before they could make any final conclusions.  As a result, they were thinking about Caesar’s impact on 
Rome before they even began the task, which helped them engage from the beginning. 
 
In terms of conducting the debate, I divided students into two teams – affirmative and negative.  I gave each side two minutes to make an opening statement.  After opening 
statements finished, we had a 2-3 minute conference period, when each team could confer and decide what they needed to add to their planned rebuttal based on the 
opposing team’s opening.  Judges conferred on which side they thought had a better opening and awarded points.  Next each team had two minutes for rebuttal, then was a 
6 minute period in which judges asked questions of both sides. After questions, we paused again for another 2-3 minute conference for each team to confer and decide what 
they needed to add to their planned closings based on the debate so far.  Judges conferred on each side had done and awarded points.  Then each team made a 2 minute 
closing, after which judges decided on the winning team. 
 
Assigning roles depends on how many students you have in a class. I assigned each student a role, so I could pair up weaker & stronger students.  I divided students into two 
teams – affirmative and negative.  On each team, two students worked together to craft the opening statement, two students worked on the rebuttal, two students worked 
on answering questions, and two students worked on the closing statement. The rest of the students were judges. Students planned together during class time to read the 
sources together and plan the arguments and evidence they were going to use, but each student had to write his/her own writing task.  The roles I assigned work well for 
classes of 19-21 students and assume that judges will ask the questions of each side during question and answer period.  If you have a smaller class, you can leave the 
answering questions roles unassigned and just let any student answer judges’ questions.  If you have a larger class, you can add an extra role of asking questions.  In that case, 
each team will have two students who ask the questions to the other team, and the judges will basically be observers the entire time.  I found that worked well also; I just 
made sure to spend the conference times meeting with the judges and hear their thoughts so they felt engaged even without speaking parts. 
 
Overall, the module was very successful, but there are a few things I would change.  I planned the module around the question of was Caesar a hero or a tyrant, but debates 
are usually based on a resolution that one side agrees with and one side disagrees with, so when I assigned the task, I wrote the resolution as “Julius Caesar was a tyrant who 
destroyed the Roman Republic.”  This worked really well, except that the “affirmative” side was essentially arguing that Caesar was bad for Rome while the “negative” side 
was arguing that he was good for Rome, which confused many students.  I like the focus on “destroying the Roman Republic,” so I’m not sure how I’m going to revise it. 
Also, I felt that students did not cite their sources well enough because they didn’t want to make their speeches awkward.  Next year I need to really stress that they need 
to cite all their sources in their written pieces, although they do not necessarily need to state their parenthetical citations when they speak during the debate.  
 
 
 
 
 
 
 
 

Appendix 
The attached materials support teaching this module. 

 


